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Abstract: This study examines the self-regulation processes of reading comprehension 
in Arabic of Lebanese students in upper elementary who perform poorly only in this 
language. The focus is on the cognitive and metacognitive strategies these students 
use, and on the motivational components of self-regulation. A questionnaire and two 
different semi-structured interviews were administered to fifteen elementary students 
and to their Arabic teachers, in a French-speaking school in Beirut. Participants do not 
self-regulate efficiently their Arabic reading comprehension and they tend to seldom 
use cognitive learning strategies. Self-regulatory processes are predicted by 
participants’ lack of motivation that manifests itself mostly through perceptions of 
moderate self-efficacy of performance and low expectations of success. This is the first 
step towards understanding the learning processes of students poorly performing in 
Arabic reading. It can provide means that will help students in applying self-regulated 
content learning of not only texts in Arabic but readings in general. 
Key words: Reading comprehension; SRL; Cognitive Strategies; Self-efficacy; 
Metacognitive Reading Strategies. 
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Introduction 
 
For some students, for whom decoding is easy, reading 
comprehension of informative texts may be hindered by deficient 
cognitive processes, including cognitive and self-regulation strategies. In 
a bilingual context, these difficulties are observed in one of the two 
languages (Abu shmais, 2002; Alsheikh & Moukhtari, 2011). Cognitive 
and motivational processes of self-regulation of reading comprehension 
have been widely studied in a monolingual context. It would be 
interesting to study them in a bilingual context. 
 
1.- Context of the study 
 
 In Lebanon, the native language/ mother tongue is Arabic. 
However, Lebanese children converse in dialect Arabic and French or 
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English at home and in society. Furthermore, education is at least 
bilingual since preschool that is, beside literary or classical Arabic, 
students learn either French in francophone schools or English in 
anglophone schools. Hence, students are expected to have the same 
level of fluency in two languages, with literary Arabic being one of 
them. However, difficulties in understanding informative texts have 
been empirically observed in only one of the two languages of 
instruction, in this case Arabic. Studying this phenomenon is crucial to 
understand and prevent failure in subjects taught in Arabic like history 
and geography.  
 
2.- Reading Comprehension and Self-Regulated Learning 
 
  Reading comprehension is essential for elementary students in 
order to prepare them to meet the requirements of the middle and high 
schools, where reading becomes an essential means of acquiring 
knowledge. According to Kintsch (1988), Stanovich (1994), Kamil, 
Mosenthal, Pearson, & Barr (2016), content reading comprehension has 
a learning function where self-regulation would be essential. Indeed, 
besides understanding simple meaning of text content, high level of 
comprehension of content relies on self-monitoring process and 
cognitive learning strategies. These include integrating new information 
to prior background knowledge, organization strategies, and elaboration 
strategies, namely synthesizing information from multiple texts and 
composing a well-organized statement (Pressley, 2002; Guthrie, Schafer 
& Huang, 2001). 
 
Therefore, in order to fully understand / learn what s/he reads, 
the student must self-regulate the activity (Nelson and Manset-
Williamson, 2006; Souvignier and Mokhlesgerami, 2006; Donker, De 
Boer, Kostons, Van Ewijk, & van der Werf, 2014). According to one of 
the most widely used definitions, Self-regulated learning refers to “self-
generated thoughts, feelings, and actions that are planned and cyclically 
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adapted to the attainment of personal goals” (Zimmerman, 2000:14). 
Wherein the learner follows a cyclical model of self- regulatory learning 
(Butler &Winne, 1995; Zimmerman, 1998; Butler & Cartier, 2004; 
Pintrich, 2000; Vandervelde, Van Keer & Rosseel, 2013). In fact, self-
regulated learners use metacognitive strategies, are motivated and have 
a strategic approach to learning tasks (Pintrich 2002; Zimmerman, 2008; 
Panadero, 2017). 
 
Accordingly reading comprehension must include student's 
metacognitive strategies for planning, controlling and adjusting, and 
self-evaluating his or her comprehension and the effectiveness of the 
strategies used. In this specific situation, while the reader is searching 
for the meaning of the text, s/he must pursue an explicit goal of 
understanding that is learning (Pintrich, 2002; Cartier, 2007; 
Zimmerman, 2008). Throughout his/her reading, s/he judges the success 
of comprehension and, if necessary, adjusts it. Self-evaluation strategies 
help to ensure that the whole content is read, understood, and the task 
completed. 
 
Moreover, when reading an informative text, the skilled reader 
must learn the important information through rehearsal, selection, 
elaboration and organization strategies (Van Dijk & Kintsch 1983; 
Weinstein & Meyer, 1986; Kintsch, 1988; Vauras, 1991; Pressley et al., 
1992; Cartier, 2007). The efficiency of choosing and using these 
cognitive learning strategies influences comprehension and, 
subsequently, learning text content (Palinscar and Brown, 1984, 
Souvignier & Mokhlesgerami, 2006, Spörer, Brunstein, & Kieschke, 
2008, Donker et al., 2014). 
 
3.- Motivational components of Self-regulation 
 
The reader must not only know and regulate his cognitive 
reading strategies but must also be motivated to do so (Pintrich & De 
Groot, 1990; Zimmerman, Bonner & Kovach, 1996; Boekaerts, 1999: 
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Butler & Cartier, 2004; Nelson &Manset-Williamson, 2006; Schunk 
and Zimmerman, 2003, Guthrie et al., 2004). 
 
Several motivational factors mediate these strategies. These 
include the goals pursued, the interest in activity, the motivation to read, 
and the belief in personal efficacy (Pintrich & de Groot 1990; Bandura, 
1993, Bandura, Barbaranelli, Capara, & Pastorelli, 1996; Stipek 2002; 
Schunk & Zimmerman, 2003; Boekaert & Corno, 2005; Panadero, 
Jonsson., & Botella, 2017). This motivation is manifested in the 
deployment of efforts to reach success, the pleasure of undertaking 
challenges, the use of appropriate learning strategies, the pursuit of 
explicit learning objectives, and a high level of self-efficacy (Schunk, 
1994; Pintrich, 2000; Pintrich et Schunk, 2002). Some difficulties in 
reading comprehension, which have a negative impact on the use of 
cognitive and metacognitive strategies and on engagement and 
perseverance, are linked to the performance objectives pursued and to a 
negative perception of the efficacy of one’s personal reading abilities. 
 
The present research aims to study the self-regulation processes 
of Arabic reading comprehension of 4th and 5th grades Lebanese 
students performing poorly in this language. The focus is, particularly, 
on the cognitive and metacognitive strategies and on students’ 
motivational components of self-regulated learning. Motivational 
variables targeted are perceived self-efficacy to perform an Arabic 
reading task, and its intrinsic value. 
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4.- Methodology 
 
In the absence of any previous similar study in Lebanon, an 
exploratory study based on fifteen cases is carried out. It relies on a 
quantitative and qualitative data analysis in order to identify as closely 
as possible the cognitive processes at stake. 
 
4.1.- Field and participants 
 
The research is conducted in the last quarter of the school year in 
May at the end of the second semester in a private francophone school in 
Beirut. The sample included 15 Lebanese native students, 5 fourth 
graders and 10 fifth graders, and their Arabic teachers (5 teachers). Each 
teacher was interviewed about her own students. There were 10 boys 
(66.6%) and 5 girls (33.4%) aged 9 to 11 years old. 
 
All participants did their preschool and primary studies following 
the Lebanese bilingual program (Arabic / French). The selected students 
failed in Arabic and Arabic reading (Arabic general average below 9.5 / 
20). However, they succeed in French (French general average higher 
than 10.5 / 20) and in all subjects taught in French (math and science). 
Academic performance was measured by collecting averages of the 
student performance on quizzes and exams since the beginning of the 
year. 
 
Selected students had significantly lower averages on Arabic 
reading than on both French reading and general averages. Paired t-tests 
indicated a significant difference between the Arabic reading and the 
French reading averages (t (14) = -5.069; p = 0.000). Similarly, a 
significant difference was found between the Arabic average and the 
student general average (t (14) = -6.839, p = 0. 000 <0.05). 
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4.2.- Instruments 
4.2.1.- Questionnaire 
 
An adaptation of the self-report questionnaire: the Motivated 
Strategies for Learning (MSLQ) (Pintrich and DeGroot, 1990) was used. 
The MSLQ included 56 items divided into five 7-point Likert scale (1 = 
not at all true of me to 7 = very true of me) measuring 7th grade 
students’ motivation, cognitive strategy use, metacognitive strategy use, 
and management of effort when learning science or English. It includes 
as well a final scale measuring test anxiety. 
 
A French version of the MSLQ was constructed and adapted by 
the authors to the context of an Arabic reading task and to the age of the 
learners. It included four scales. Students were instructed to respond to 
the items on a frequency based 4-point Likert scale (1 = never, 2 = 
sometimes, 3= often, 4= always). It consisted of 43 statements. The 4 
scales had a significant internal consistency Cronbach Alpha> 0.7. 
 
The Self-Efficacy scale (SI, α=0.796) consisted of nine statements 
measuring student's expectancy and beliefs about their ability to perform 
an Arabic reading task. 
 
The Intrinsic Value scale (SII, α= 0.675) was composed of 8 
items assessing students' goals setting and beliefs about the importance 
and interest of the task, in addition to the importance of reading 
comprehension. 
 
The Cognitive Learning Strategy Use scale (SIII, α= 0.923) 
consisted of 15 items pertaining to the use of rehearsal strategies such as 
re-reading and taking notes, selection strategies that is underlining key 
words, selecting main and secondary ideas of the text (Van Dijk & 
Kintsch, 1983; Pressley et al, 1992), organizational strategies such as 
finding links among text information and using prior knowledge, 
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elaboration strategies such as summarizing and paraphrasing,  predicting 
(Van Grunderbeeck, 1994; Sprörer, Joachim, Brunstein, & Kieschke, 
2009), and creating a mental image (Vauras, 1991; Kinnunen & Vauras, 
2010). 
 
The Self-Regulation scale (SIV, α= 0.93) consisted of 11 items. 
It measured task planning, self-monitoring of effectiveness and 
comprehension, and self-evaluation of performance. The scale assessed 
also effort management strategies that included persistence at difficult 
or boring tasks, in addition to adjustment of strategy to suit the amount 
of remaining time. 
 
4.2.2.- Interviews 
 
An interview with the 15 students. It aims to deepen the 
understanding of the answers to the questionnaire. It consists of 12 
dichotomous and semi-open ended questions; these take up the themes of 
the questionnaire. As well, an interview with the five Arabic teachers 
was conducted. It aims to examine the teachers’ perception of their 
students’ vis-à-vis the same variables listed in the questionnaire. It 
consists of 16 questions, dichotomous and semi-open ended. 
 
These three tools allow the triangulation of data collection (Van 
der Maren, 1996). 
 
4.3.- Procedure 
 
The research obtained the approval of the committee of ethics of 
Saint Joseph University, the consent of the school, as well as the consent 
of the children and their parents. For the piloting, the questionnaire and 
the interviews were administered to 5 students and 2 teachers. Their 
results were not included in the analysis and no changes occurred after 
the piloting.  
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The self-report questionnaire was filled in, at the same time, by all 
the participants who were later interviewed for 15-20 minutes, each at a 
time, by the researcher. All student interviews were conducted over a 
one-week period. The five teachers were interviewed about each of their 
students (each about each of hers) during 25-30 minutes. 
 
Quantitative data was entered and processed by the SPSS 21 
software. Qualitative data was recorded and transcribed verbatim and 
then grouped according to thematic units. The descriptive analysis was 
carried out on the frequencies of answers to the questionnaire. The 
values assigned to the responses were compiled as follows: never = 1; 
sometimes = 2; often = 3 and always = 4. The data are analyzed in 
relation to the self-regulated learning model. 
 
Pearson’s correlation coefficient, multiple and linear regressions 
examined relationships between cognitive learning and metacognitive 
strategies and between motivational orientation, self-regulated and 
cognitive strategies use. Fisher's exact test was used to measure the 
relationship of correlations between questionnaire data and interview 
data. 
 
5.- Results 
5.1.- Self-regulation processes 
 
Results show that participants self-regulate their reading activities 
with an average of 2.66 (s=± 0.735). The analysis of the results indicates 
the following self-regulation profile: the students tend to moderately use 
planning since half take the time to make a plan of the method they will 
follow before they start reading. Just as 67% of students self- evaluate 
their reading comprehension and 61.5% adjust their way of doing things 
over time. In addition, 85.7% often adjust and manage their effort 
during reading, even if they find the text difficult, and 67% persevere 
even if they find the text boring. It should be noted that obtaining a good 
grade causes 67% to persevere in their reading and to continue working 
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until finished. Moreover, 80% do not stop during the reading to review 
what has already been read. Comprehension monitoring strategies are 
used by half (53%) of the participants. 
 
The Pearson correlation test demonstrated that students who 
make a plan before starting work is significantly correlated with how the 
students monitor the quality of their learning (r= 0.669, p = 0.009), 
adjust their work method (r= 0.658, p = 0.020) and effort (r= 0.575, p = 
0.040); also, planning correlates with how often the students self-
evaluate their understanding (r= 0.662, p = 0.010). 
 
The results of the interviews with the 15 students are in 
accordance with those of the questionnaire. In sum, 7 out of 15 said that 
they make a plan before starting their reading. Seven students monitor 
their method of doing and their comprehension during reading; and 
when they are unsure of the quality of the performance of their work, 
they adjust their method and their lack of comprehension especially 
through the use of rehearsal (as a cognitive strategy). Moreover, 7 self-
evaluate the quality of their work and a little less than half self-evaluate 
their comprehension. 
 
Concerning self- assessment significant Fisher test (at p = 0.032 
<0.05) shows finishing on time is a factor that is associated with the 
revision of work as well as self-evaluation.  
 
Figure 1. shows that only 34% of students follow the complete 
self-regulation cycle as shown by the responses to the questionnaire as 
well as the interview. Others do not systematically use planning 
strategies, control, adjustment of understanding, nor self-evaluation 
effectively.
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Figure 1 
Self-Regulation Strategies Used by Each Student (interview) 
 
Source: own elaborated by the authors based on the results of the interview conducted with the students. 
 
According to the five teachers, the majority of students (11 of 15) do not plan their time to complete 
the activity. The teachers’ responses were almost equally divided concerning their students’ self-evaluation 
of reading comprehension. Concerning the adjustment of the strategies and the working method in case of 
difficulties, the teachers affirmed that the majority (10 of 15) do not adjust the application of the chosen 
strategies, and that 8 of their students cannot adjust their working method in case of difficulties. 
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5.2.- Cognitive strategies 
 
As per the questionnaire, the Cognitive Strategies scale (Scale 
III) average was 2.47 (s = ± 0.54). In terms of organizing strategies, 76 
% of students make links between the text and previous learning and 
knowledge, 67% try to find the links between the information in the text, 
and 35.7% make the link between the information explained in class and 
in the text. With respect to rehearsal strategies, 60% most often use the 
re-reading, 57% resort to the mental repetition of the details and 
important facts. The respondents use the strategies of elaboration in the 
following manner: imaging (60%), prediction (57%), paraphrasing 
(43%), and lastly summarizing the text (26%). Selection strategies were 
used by highlighting the important ideas of the text (38.5%) and 
selecting the main ideas (33.3%) 
 
Figure 2. shows the results of the interviews with the students. It 
illustrates that nine students use at least 4 of the cognitive strategies and 
only one student uses them all. Most of the students use the elaboration 
where 11 of 15 respondents mainly use the paraphrasing, and notably 
use the organization by making links between new information and 
previous knowledge (9 students use both). Then10 resort to re-reading 
(rehearsal), and only 5 select main and secondary ideas (selection). 
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Figure 2 
Cognitive Strategies Used by Each Student (interview) 
 
 
Source: own elaborated by the authors based on the results of the interview conducted 
with the students. 
 
According to the teachers: only half of the students use reading 
strategies, especially those of selection (7/15) followed by those of 
rehearsal (re-reading, 7/15). Second, students seldom use the elaboration 
(summarize and paraphrase, 4/15) and the organization strategies (make 
a customized version of the information structure, 4/15). 
 
The results also indicate that students’ use of cognitive strategies 
depends significantly on the effect of their failing to self-regulate their 
Arabic reading (MeanScaleIII = 0.967 + 0.565 (MeanScale IV) (p = 
0.001), r2 = 0.586). Indeed, the self-regulation of Arabic reading 
controls the choice and implementation of strategies. 
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5.3.- The Motivational components of self-regulation 
 
Self-efficacy (Scale I). Students have limited expectations and 
average perceptions of their self-efficacy to perform an Arabic reading 
activity; the average score on the nine statements of the Self-Efficacy 
scale I is 2.49 (s = ± 0.58). The distribution of scale I responses reveals 
that participants neither perceive themselves to be good (8/13) in Arabic 
reading nor to have excellent ability (9/13) to study Arabic reading 
when comparing themselves to peers. Regarding self-efficacy, 9/15 
students have a negative perception of their ability to understand the 
content of texts, 5/12 have a negative perception of their ability to learn 
the content of the texts, and 8/14 do not have a lot of knowledge about 
Arabic text subjects compared to other students in their class. On the 
other hand, their expectation of reading performance is rather positive as 
indicated by the responses to both concerned items (64.3 and 61.6%); 
however, when they compare with peers, this perception becomes 
negative. They do not expect to have a good grade in reading. 
 
The data revealed by the questionnaire are confirmed in the 
interviews. Indeed, students have a negative perception of their skills in 
studying Arabic text. Eleven students of the 15 do not perceive 
themselves as good at Arabic reading and attribute their poor 
performance mostly to the difficulties they find there and to the 
language itself. 
 
As for the feeling of self-efficacy, 12 of 15 children say that they 
can do better in Arabic reading. Eight students ensure they can improve 
their performance because they do either extra effort and work (6 
students) or additional readings (2 students) in Arabic. The results of the 
interviews with the teachers go in the same direction as the previous 
results. Teachers perceive that 10 out of 15 participants have a negative 
perception of their Arabic skills, despite this 14 out of 15 are said to be 
able to do better and it is about “them being motivated to work". 
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According to their teachers, eight students are motivated to read 
Arabic. And this for extrinsic reasons like having a good grade to please 
parents and teachers or due to the encouragement and support of the 
teacher. As for those who are not, the reasons for this demotivation are 
mostly related to Arabic in itself. Motivational factors explain, at least in 
part, why some students lose interest in school activities and why in this 
context some people are convinced that they are incompetent (MEQ, 
2003). 
 
As for the intrinsic value attributed to the Arabic reading, the 
average score for the seven statements of scale II is 3.03 (s = ± 0.58), 
thus indicating a profile of respondents in compatibility with the 
components of this scale. Accordingly, students value Arabic reading 
and learning in this field. Nine of 15 students like what they learn in 
Arabic reading, 73.3% are aware of the importance of what they learn, 
and 73.3% of the usefulness of the learning they do there. 71.4%, of 
whom 64.3% always, value reading comprehension in Arabic. Indeed, 
10 students claim that even when they do not do well in an Arabic text 
study, they try to learn from their mistakes. While 53.3% find interest in 
these learnings. 
 
The correlation of the scale II inter-items of the questionnaire 
suggests that the perception of the importance of learning leads the 
participants to aim at mastery of learning in the study of Arabic texts (p 
= 0.026), to be aware of the importance of understanding the subject of 
reading and making comprehension a challenge (p = 0.036) that allows 
them to set goals for learning new knowledge in this discipline. They 
also show a significant link between the students’ perception of the 
usefulness of learning in Arabic reading and their appreciation of it (p = 
0.033), which, in turn, seems to make them aware of the importance of 
understanding the reading subject (p. = 0.04). 
 
In the interviews, first, among the 15 respondents, 10 reveal not 
to like Arabic and for 3 of them, said it depends on the text read: "if the 
content is interesting I like". These data are contradictory with the 
results of the statement (a) of scale II. Knowing that this statement deals 
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specifically with the content they are learning in Arabic reading. Without 
forgetting to take into account the social desirability factor. Second, 3 
respondents found the Arabic reading useful for improving their 
understanding of Arabic, and 12 respondents shared the view that 
Arabic reading serves to improve performance in all academic areas of 
the Arabic language. 
 
In the interviews, the teachers said that 9 out of 15 students did 
not like Arabic, which corresponds to the students’ results. The 
following themes are recurrent in the interview: the lack of interest of 
students in Arabic and the difficulty of Arabic, which are either due to 
lack of skills or due to the difference between dialect and classical 
Arabic that creates difficulties in understanding Arabic; and the 
influence of family socio-cultural values. 
 
Given that respondents had the opportunity to choose several 
types of objectives, their answers are presented in the Table 1. Fourteen 
students opted for the objective to learn the information of the text, 12 
of them chose to form a general idea on the subject of reading, as well. 
Eleven chose the objective to understand the information read, and 10 
participants picked to memorize details or important facts. According to 
the findings, no participant chose memorization of information as a 
single objective without having chosen either learning or understanding 
or both as reading objectives. 
 
Table 1 
Reading objectives as reported by Students vs. Teachers’ report (N=15) 
 
 % as per 
Teacher 
% as per Student 
Learning information 40 93.3 
Having a general idea about a topic _ 80 
Understanding what is read 46.7 73.3 
Memorizing important details and 
information 
33.3 66.7 
Finishing the task as fast as possible 86.7 20 
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Only reading the text 73.3 13.3 
Getting good grades 53.3 _ 
Source: own elaborated by the authors based on the results of the interview conducted 
with the students. 
 
The most cited objectives by the teachers are: first, to finish 
reading as much as possible, then to only read the text and to please or 
impress other people, then to have good grades. As for the 
comprehension of the content, it is reported as the goal of a little less 
than half of the students. Noting that teachers mentioned learning 
information and remembering details or important facts as the last two 
objectives. Thus, the desire to understand and learn the content of the 
text remains a secondary goal for students. In addition, the teachers' 
opinions were split in half with respect to their students’ aim to achieve 
high grades. 
 
Table 1. shows that there was a discrepancy in the choice of 
objectives between the teachers’ interview and that of the students. This 
shows that either teachers have a distorted perception of how their 
students interpret the reading task or that students are unable to reach 
their goals; taking into account the social desirability factor. 
 
5.4.- Regression and correlations 
 
Table 2 
Correlation Matrix of means of scales 
 
Source: own elaborated by the authors based on the results of the interview conducted 
with the students  (*p<0.05; **p<0.011) 
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The correlation matrix shows a positive, moderate (r = 0.582) 
and significant (p = 0.023) correlation between self- efficacy in Arabic 
reading (Scale I) and the use of cognitive strategies (ScaleIII). In 
addition, it shows that there is a positive, moderate and significant 
correlation between the reading value (ScaleII) and the use of cognitive 
strategies (ScaleIII) (r = 0.573, p = 0.025). Moreover, there is a strong 
and significant correlation (r = 0.723, p = 0.002) between the intrinsic 
value of the Arabic reading (ScaleII) and the self-regulation of Arabic 
reading comprehension (ScaleIV) and, similarly, a strong correlation and 
positive between the use of cognitive strategies (ScaleIII) and the self-
regulation of Arabic reading comprehension (ScaleIV) (r = 0.766, p = 
0.001). In short, Scale III is positively correlated with the other three 
scales. 
 
The simple linear regressions between the two motivational 
variables and the cognitive strategies indicate that the use of these 
strategies depends significantly on the effect of the variability of self-
efficacy in reading (ScaleI), on the one hand, and of the effect of the 
value of Arabic reading (Scale II), on the other hand. The correlations 
between the continuous variables show respective associations with p= 
0.023 and with p= 0.025. Thus, task commitment and perseverance are 
expressed mainly through effort and the use of cognitive and 
metacognitive strategies. 
 
The regression tests also show that self-regulation of Arabic 
reading comprehension depends only on the effect of the student's 
appreciation of Arabic language and reading as a motivational variable 
but not on self-efficacy (ScaleI). The association is significant with p = 
0.002 between the intrinsic value (Scale II) and self-regulation of 
comprehension (Scale IV). 
 
The analyses also show that the use of cognitive learning 
strategies (Scale III) depends on the effect of the student's self-
regulation (SIV) of  Arabic reading comprehension,  with a significant 
association and p = 0001. Two multiple linear regression tests were run 
for each of the following dependent variables: use of cognitive strategies 
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and self-regulation of comprehension with the following motivational 
independent variables: self-efficacy in reading and the value of Arabic 
reading. 
 
The MeanScaleIV is estimated at -787 + 0.358 (MeanScaleI) 
+0.843 (MeanScaleII) significant at (p = 0.004 <0.05). Thus, self-
regulation varies according to the effect of the perception of one's 
personal efficacy in Arabic reading (Scale I) and the value of Arabic 
reading (Scale II). The estimated variation in self-regulation depends 
significantly on the effect of the intrinsic value of the Arabic reading (p 
= 0.004), but not on the perception of self-efficacy (p = 0.158 > 0.005). 
 
6.- Conclusions 
 
This case study shows that students’ failure in Arabic reading is 
related to their self-regulated reading comprehension as well as their 
motivation. Indeed, students do not systematically plan, monitor, adjust 
and self- evaluate their comprehension when reading an Arabic text. 
The majority do not pursue a complete cycle of self- regulation, which 
largely explains their failure. The pattern of learning strategies selected 
and deployed by the participants does not allow them to achieve the 
intended goal. That is, to achieve successfully the reading activity and to 
learn new information. These results are in line with previous studies 
(Abu shmais, 2002; Guthrie et al, 2004; Nelson & Manset-Williamson, 
2006; Souvignier & Mokhlesgerami, 2006). The participants 
occasionally use selection and elaboration strategies while they often 
use organization and rehearsal strategies mainly re-reading. The limited 
use of selection strategies leads our learners to skip a large amount of 
important information which has a serious impact on the text content 
comprehension/learning. And limited use of paraphrasing strategies 
reduces reading comprehension (Hagaman, Casey & Reid, 2016) 
 
According to a literature review by Gajria, Jitendra, Sood & Sacks 
(2007), young readers’ difficulties in managing their reading 
comprehension are mainly due to their weak capacity to link new 
information to previous knowledge. But this last strategy seems to be 
quite used by our  respondents. 
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The results indicate that the lack of comprehension is related to 
the participants’ lack of strategic know-how that depends significantly 
on the effect of their deficient self-regulation processes of cognitive 
learning strategies. A failure of self-regulation processes prevents 
reading comprehension for several reasons. The student is (a) neither 
aware of his/her entire reading strategies repertoire, (b) nor able to 
choose the ones that would be appropriate to the demands of the current 
reading situation, (c) nor to monitor strategies implementation, (d) nor 
able to verify whether the use of the chosen strategies would lead to the 
intended goal or not. In fact, studies of middle and high school students 
show that lack of the comprehension of the content is attributed to the 
inefficient use of comprehension strategies (Pressley & Harris, 1990; De 
Corte, Verschaffel &Van de Ven, 2001; Pressley, 2002), knowing that 
reading comprehension skills reinforce between the first and the last 
elementary grades (Kinnunen & Vauras,  2010). 
 
The issue of “time” was recurrently mentioned by the students: 
finishing their text study within the time limit assigned to the task, 
seems to be an obstacle. Similarly to “naive self-regulated learner”, 
participants avoid self- evaluation by attributing their failure to lack of 
time rather than to lack of skills. In fact, attributing failure to lack of 
skills leads to avoiding negative self-reactions towards self-esteem and 
self-perception as a capable learner. 
 
Moreover, our participants’ profile is similar to that of “naive 
self-regulated learners” described in the literature. These students select 
inefficient learning strategies; they are unconscious of their 
competencies and limits and do not know how to use them according to 
task demands (Harris, Reid & Graham, 2004).They value the grade and 
the attention of the teacher (Butler & Cartier, 2004). They avoid 
negative self-reactions towards their capabilities and competencies as 
learners, etc. (Horner & Shwery, 2002). In addition, to their diminished 
sense of self-efficacy, lack of interest, and demotivation towards 
learning (Zimmerman, 2000; Archambalt & Chouinard, 2003). As a 
result, the self- regulation cycle is hindered in all its phases.Results 
showed also that strategic failure, cognitive and metacognitive, depends 
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on the predictive effect of lack of motivation. Intrinsic value emerged as 
the best predictor of self-regulation and self-efficacy as the best 
predictor of cognitive strategies. As for the lack of motivation, it could 
also explain the lesser resort to elaboration strategies which require more 
mental effort from our respondents. Guthrie et al. (2004) show that 
students who fail in reading are not motivated to read, they do not self-
regulate effectively during reading, do not use cognitive strategies, and 
do not benefit from these strategies in meaningful or significant ways. 
 
According to the results, the majority of the participants 
persevere in reading even if they find the text difficult and/or boring. 
They tend to be motivated by the desire to succeed and by the intention 
of completing the activity. Hence, deployment of effort is, in this case, 
related to their ambition to “obtain a good grade” in Arabic and the 
rather positive perception they have of their general abilities. Students 
with higher levels of academic self-efficacy demonstrate higher 
academic goal-setting and value academic achievement more (Maddux, 
2016).  Note also that participants have a good overall performance in 
subjects taught in French like Math and Science. They also pretend to be 
able to do better which might indicate that respondents always have 
expectations of success; for them, achieving a better performance is 
possible provided they deploy the necessary effort. People with high 
assurance in their capabilities approach difficult tasks as challenges to 
be mastered rather than as threats to be avoided; they set themselves 
challenging goals and maintain strong commitment to them (Maddux, 
2016). They heighten and sustain their efforts in the face of failure, and 
they quickly recover their sense of efficacy after failures or setbacks. 
They attribute failure to insufficient effort or deficient knowledge and 
skills which are acquirable (Bandura, 1994). Furthermore, the 
encouraging optimism or discouraging pessimism of individuals 
depends on their self-efficacy beliefs (Bandura, 2001). Thus, students 
who feel capable of completing a task, work with perseverance and 
manage to achieve it better than those who doubt their abilities. Yet, 
having doubtful anticipated outcome of one’s ability to complete the 
activity successfully - which is the case of our students - can sometimes 
push the learners to mobilize their efforts (Bandura, 1993). In addition, 
because their personal sense of efficacy is moderate, the latter may be 
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fluctuating hence may increase the motivation to overcome difficulties 
and the confidence to perform demanding activities. This would explain 
this willingness of our participants to persevere and persist in the 
activity. 
 
It is nevertheless interesting to note that according to the 
teachers, six students are demotivated to read Arabic texts for reasons 
related to the Arabic language itself. Similarly to low self-regulated 
learners who reduce their feeling of guilt through attributing their low 
performance to external causes (Zimmerman, 1998). Thus, they are no 
longer aware of the real effectiveness of their learning strategies 
(Archambault & Chouinard, 2003). 
 
The study performed in a private accredited French-language 
school in Beirut. The sample consists of 15 students and their 5 Arab 
teachers. They are in 4th and 5th elementary in ordinary classes. 
Participants do not self-regulate efficiently their Arabic reading 
comprehension and they tend to partially use cognitive strategies 
without significantly benefiting from them, since the strategies selected 
and used do not lead to successful comprehension of these texts. Self-
regulatory processes are predicted by participants’ lack of motivation 
that manifests itself mostly through perceptions of moderate self-
efficacy of performance and low expectations of success. 
 
In addition, knowing that a good number of students are aware 
of the fact that understanding and learning text content is a must, which 
is correlated with the demands of the task, they all set performance as 
the ultimate goal. They also set distant and vague goals, such as the 
success of the school year and the future of work.  
 
Participants tend to lack commitment and perseverance, and 
avoid activity. This could be related to 3 factors: the lack of planning 
and management of the task and time, the devaluation of Arabic, the 
difficulties encountered during reading and the lack of interest in texts. 
 
 By pushing a little further, possibly and following recurring 
failures, these students will develop more and more a weak sense of 
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self-efficacy of reading Arabic in addition their motivation for reading 
Arabic will diminish and self-regulation will be more and more 
influenced. As they will be easily subject to anxiety and will 
increasingly avoid learning opportunities in Arabic and related fields. 
 
Not to forget the lack of perseverance due to the disinterest and 
devaluation of Arabic because of the difficulty of literary Arabic, the 
influence of the Lebanese bilingual social context and the teaching 
practices. 
 
The results of this exploratory study on a limited sample and in a 
particular context cannot be generalized. The advantage of such an 
approach is to provide exhaustive data that deserves to be reproduced on 
a larger scale. Elucidating the self-regulatory profile of reading 
comprehension and illuminating the failure of cognitive and 
metacognitive strategies and motivational components, is a first step 
towards understanding the learning processes of students who fail 
Arabic reading. This study shows that cognitive strategies and their self-
regulation must be at the heart of the reading class. The teaching of 
reading must, therefore, target the different aspects of the reading 
process. From this perspective, teaching should focus on the processes 
of comprehension and learning as well as on the code of language, 
syntax and morphological aspects of reading. 
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